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2 
The new district now covers approximately 138 square miles. The 
economy of the district is primarily agrarian in nature, and the area is 
sparsely populated. Bmployment of the people, in addition to farming, 
depends almost totally upon factory work in the larger cities of Alton, 
Springfield, and Jacksonville. No railroad crosses the district boundries. 
No industry of any size is located within the district proper. The over-
all effect of these factors is that the income level, as well as the 
educational level, appears to be generally low. 
The farm land in the area is productive, and in the past it ha;"�een 
the main means of livelihood of the community. The labor market then was 
' 
local; the young people attended high school and entered farming or one of 
the related occupations. The revolution which has taken place in farming, 
however, has shifted the search for employment by local job-seekers primarily 
to the larger cities previously mentioned. 
It is the purpose of the public school to prepare young people to 
function efficiently in changing society. The Northwestern school has been 
seen to be in a changing society. Thus, Northwestern ()\lght to frequently 
evaluate and reorient its curriculum to keep pace with the changing socio-
economic structure. A shift in the labor market might suggest, for example, 
a corresponding shift in vocational curriculums. 
Statement Of The Problem 
This study sought to discover the relationship between achieved 
occupational success of 388 Northwestern students graduating over a 12 year 
period and the following factors: 
l. Type of high school curriculum completed 
2. Parental occupations 
3. Rearing in a natural home 
4. Rearing in a broken home 
5. Rearing in a less-than-desirable home. 
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Limitations Of The Study 
The limitations of the study should be recognized as numerous 
possible areas of investigation were not included: 
1. The occupational choice of the more recent graduates, while 
by no means permanent in some cases, was accurate for the subjects of the 
study at the time of the interview. 
2. Only the graduates were studied. The dropouts are not included 
in the study. 
3. The study did not attempt to establish any relationships between 
the type of homes in which the subjects were reared and the types of homes 
they established. 
4. This study covers the twelve graduating classes from 1949 to 
1960 only. 
study. 
S. I ncome was not considered as a factor of evaluation in the 
6. The study deals with categorization of individuals only and 
individuals are not treated as such. 
7. The information contained in the study is limited to a specific 
school district and its primary significance is to that district. I t  may . 
have limited significance for districts which are similar in character. 
Sources Of Information 
sources: 
The information for this study was derived from the following 
l. Northwestern Community Unit permanent record files. 
2. Interviews of the subjects. 
3. Interviews of the subjects' parents. 
4. Interviews with responsible relatives. 
5. Interviews with the superintendent of schools. 
6. Interviews with the high school principal. 
7 .  Interviews with various faculty members. 
8. The school board minutes. 
9. The Alumni Association. 
From the sources cited, information on every subject was obtainable. 
Procedure 
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The first step in procedure was an interview with the subject. If 
the subject was not available, the secondary source was his parents. In 
event both student and parents were unavailable, the closest relative 
available was interviewed. In the event that none of the above sources 
were available, recourse was taken to faculty members who had knowledge of 
the subject. The second step was cross-checking. In the procedure the 
first check was the student's permanent record file. The data gathered 
from the interviews were checked against the permanent records. In those 
cases where the permanent records were not complete, the next source of 
information was the high school faculty membe�s who were teaching when the 
subject was a student. 
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This system of cross indexing revealed errors which were corrected 
by repeating the entire procedure, starting with the most authentic source 
in the order listed under sources of information. 
All data obtained by the procedure outlined above were coded as 
obtained by utilizing the following codes listed below. Codes were divided 
into objective codes and subjective codes. All data obtained from inter-
views as in sources of data are the subjective codes. Objective codes 
involve data obtained from the permanent records of Northwestern community 
unit schools. 
Subjective Codes 
Code III - Occupation of the Parents !!£. the � of the Attendance £! the 
Student 
l. Code III-1 Unskilled--This code includes those people engaged 
in occupations which require no education. The 
unemployed are also included in this code. 
2. Code llI-2 Semi-skilled--This code includes those people 
engaged in occupations where some education is 
essential, such as truck drivers, waitresses, and 
factory workers. 
3. Code IlI-3 Skilled--This code includes those people engaged 
in occupations which require a high school education 
in order to advance in their positions. 
4. Code lil-4 Highly skilled--This code includes those people 
engaged in occupations requiring some formal train-
ing in a technological field beyond high school. 
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5. Code III-5 Professional--This code includes those people engaged 
in occupations requiring a college education. 
6. Code III-6 Farming--The farmer, as defined in this study, must 
be in the farming business as an independent operator. 
Code IV - Present Occupation of Student 
This code is arranged identically to Code III with the exception 
that allowances must be made for those students who are continuing their 
education at the present time. A separate code is set aside for these people. 
1. Code IV-1 Unskilled--This code includes those people engaged 
2o Code IV-2 
in occupations which require no education. The 
unemployed are also included in this code. 
Semi-skilled--This code includes those people engaged 
in occupations where some education is essential, 
such as truck drivers, waitresses, and factory 
workers. 
3. Code IV-3 Skilled--This code includes those people engaged in 
occupations which require a high school education in 
order to advance,) in their positions. 
4. Code IV-4 Highly skilled--This code includes those people 
engaged in occupations requiring some formal training 
in a technolggical field beyond high school. 
5. Code IV-5 
6. Code IV-6 
7. Code IV-7 
Professional--This code includes those people 
engaged in occupations requiring a college education. 
Farming--The farmer, as defined in this study, must 
be in the farming business as an independent operator. 
College students. 
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Code 11 - Course Selection 
The data for this code were gathered from the permanent records. 
This is not a purely objective code because the author arbitrarily selected 
the number of units to formulate a college preparatory curriculum. The 
number of units represents the student's interest in a given area of study. 
Recognition of a variable is essential in this code. The variable is the 
unequal number of units offered in the different areas of study. This code 
is an attempt to analyze the forethought exercised by the student in 
selecting courses wisely. 
Several specific questions are under investigation here: 
1. Do the people who select more than two units in the areas of 
mathematics and science, and four units of language arts plan to continue 
their education? This might be considered a college preparatory selection. 
r 
2. Do some of the more able students interrupt a pattern of college 
preparatory selection in order to take one unit of social studies? The 
unit in question here is u. S. History, which is a state requirement. 
farming? 
3. Do the boys who elect two or more units of agriculture enter 
4. ls there any correlation between scholastic ability and 
occupational success? 
Code II 
l. Code 11-l Home Economics 
Code II-1-A Students who elected three or more units. 
Code 11-1-B Students who elected less than three units. 
2. Code Il-2 Industrial Arts 
Code Il-2-A Students who elected two or more units of 
industrial arts. 
Code 11-2-B Students who elected less than two units of 
industrial arts. 
3. Code II-3 Business Education 
9 
Code II-3-A Students who elected two or more units of business 
education. 
Code II-3-B Students who elected less than two units of business 
education. 
4. Code 11-4 Mathematics 
Code 11-4-A Students who elected two or more units of mathe-
ma tics. 
Code 11-4-B Students who elected less than two units of 
mathematics. 
5. Code II-5 Science 
Code II-5-A Students who elected two or more units of science. 
Code II-5-B Students who elected less than two units of science. 
6. Code 11-6 Language Arts 
Code II-6-A Students who elected four or more units of 
language arts. 
Code Il-6-B Students who elected less than four units of 
language arts.* 
*This code was weighted because of the larger number of units 
offered. 
7. Code II-7 Social Studies 
Code II-7-A Students who elected one unit only of social 
studies. 
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Code II-7-B Students who elected more than one unit of social 
studies. 
8. Code II-8 Agriculture 
Code II-8-A Students who elected two or more units of 
agriculture. 
Code II-8-B Students who elected less than two units of 
agriculture. 
CHAPTER II 
FINDINGS OF THE STUDY 
The statistical evidence contained in this chapter is the result 
of I.B.M. tabulations. Table I in Appendix A contains the year-by-year 
breakdown of the statistics. The graphs contained in this report are 
attempts to give the reader a mental picture of certain trends in the 
different areas investigated. 
The small number contained in each class makes it almost mandatory 
to deal with the totals of all classes as a whole. The data in this chapter 
will represent all twelve years covered in this study, as a unit. If it 
is the desire of the reader to investigate the data more closely, see 
Appendix A. 
In Chapter II several specific questions were defined. The investi­
gation of statistical evidence should partially answer these questions. 
The questions will be considered separately along with the related factors 
which have a direct bearing on the problem. 
College Preparatory Curriculum 
The first problem to be considered is--Do the people who select 
more than two units in the areas of mathematics, more than two units of 
science, and four units of language arts plan to continue their education? 
Concerning the question as it is stated, the author has selected these 
areas and the number of units as a college preparatory curriculum. This 
curriculum plan was purposely left incomplete to allow for other areas of 
interest. Sixteen units are required for graduation, the proposed "college 
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preparatory' units would comprise only one half of the total. The basis 
of this selection was on the assumption that college entrance requirements 
would dictate such a course selection. 
An analysis of the data concerning this specific question was the 
result of objective codes II-4-A (two or more units of mathematics), 
II-5-A (two or more units of science), and II-6-A (four or more units of 
language arts)
1 
correlated with subjective codes IV-5 and IV-6 (students 
occupation--professional and farming).
2 
The total number of students who 
selected all the college preparatory curriculum was found to be 109 or 
28.2% of the 388 graduates. The total number of students who entered college 
was 36 or 9.4% of the graduates. According to these figures, about one out 
of three students elect the college curriculum while only about 1 out of 
10 actually enter college. 
Figure 1 is a class-by-class comparison of the statistical infor-
mation listed above. 
�orthwestern Community School permanent record files, December 
1960 - December 19�1. 
2
Procedural interviews, December 1960 - December 1961. 

Course Selection Pattern 
The second specific problem under investigation is contained in 
code It-7-A (social studies--elected one unit only). The question as 
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stated earlier in this paper is--Do some of the more able students inter-
rupt a pattern of college preparatory course selection in order to take 
one unit in social studies? The specific unit in question here is United 
States history. The course is required by the state for graduation.
1 
Assuming that the course has some cultural value, the question 
arises--Which relative value is more important in the curriculum? If more 
able students are exposed in college, why duplicate? 
Code II-7-A (social studies--elected one unit only) compares the 
number of students in the upper-one-third, middle one-third, and lower 
pne-third in their selection of only one unit in social studies. 2 
The upper one-third selected only one course in social studies in 
25 cases. The middle one-third elected in this way only three times. In 
the lower one-third, eight cases were found. The total number of cases in 
code 11-7-A was 36 or 9.3%. The statistical evidence here indicates that 
3 
the answer to the question is "Yes. " 
Further study of this question reveals that twenty-five of the 
thirty�six cases were in the upper one-third.
4 
l 
Northwestern Community School permanent record file, December 1960 -
December 1961. 
4ibid. 
Table l illustrates the frequency of election of only one unit 
in social studies. 
TABLE l 
FREQUENCY OF ELECTION OF SOCIAL STUDIES BY CIASS RANK 
Code II-7-A 
Upper 1/3 
25 
Mid 1/3 
3 
Low 1/3 
8 
15 
Since the largest percentage of; college students come from the 
upper one-third, Table l would indf.c�te that some 7 do interrupt a course 
election pattern.1 
Relationship Between Student And Parent In Farming As A Vocation 
The general description of the community, as included in Chapter I, 
revealed that the students were chiefly from farms. The influence of the 
home on the number of boys who took two or more units of vocational 
agriculture who became farmers is the subject for the third question. 
Several factors are working against any young man who tries to 
enter farming: 
l. Very little farm land is available. 
2. Practically all available farm land is very expensive to buy. 
3. The competition for renting available land is extremely keen. 
Landlords want to rent only to experienced farmers. 
4. The initial cost of machinery is very high. 
l 
Ibid. 
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In the face of these odds, a young man has very little chance of 
entering the field. 
Figure 2 is a comparison of the percentage of parents and students 
who are now farming. The parents were not faced with the insurmountable 
problems that face their children. 
The students who selected two or more units in agriculture are 
found in 6ode 11-8-A. The total category was 112 of the total of 201 male 
graduates. This is above fifty percent. The number of students now 
l 
farming is fourteen or 6.8%. 
The unrealistic fact is that almost all boys who come from the farm 
elect two �r more years of agriculture and only a very small number of them 
will ever use their knowledge of farming. 
l 
Northwestern Community School permanent record files, December 
1960 - December 1961. 
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Scholastic Ability and Occupational Success 
The last specific question is more general in naturer-Is there 
any correlation between scholastic ability and eventual occupational 
success? The more able student should logically fill positions of higher 
responsibility. The data for Figures 3, 4, and 5 were obtained from sub­
jective code IV (present occupation of student).1 
Figure 3 illustrates the percentage of the upper one-third of each 
class who are now in jobs included in codes IV-1 and IV-2. These codes 
are the unskilled and semi-skilled. Figure 4 illustrates the middle one­
third of each class who are now in jobs included in codes IV-1 and IV-2. 
Figure 5 illustrates the lower one-third of each class.
2 
An analysis of these graphs indicates that the original question 
would be answered in the affirmative. A uniform progression is present. 
The upper one-third are not filling unskilled or semi-skilled occupations. 
1 
Procedural Interviews, December 1960 - December 1961. 
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Figures 6, 7, and 8 represent the students who are now employed 
in the higher skilled occupational codes. Codes IV-3 (skilled), IV-4 
(highly skilled), IV:�5I(professional), and IV-6 (farming) are shown in 
these graphs. Figure 6 illustrates the upper one-third. Figure 7 
illustrates the middle one-third, and Figure 8 the lower one-third.1 
1Procedural inte·rviews, December 1960 - December 1961. 
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While attempting to analyze the question of scholastic ability 
in relation to occupational success, another phase of the problem becomes 
apparent. The question of the value of the home situation in relation 
to later success. 
In order to examine this phase, data from subjective codes III 
(occupation of the parents at the time of the attendance of the student) 
and IV (present occupation of student) were used. In the previous phase 
of the question, it was apparent that the scholastic ability has a direct 
effect on future success. The other most powerful influence on the!rstudent 
is the occupation of the parents. Tradition and association would influence 
the child to follow in the steps of the parent. This does not necessarily 
mean he would seek an identical job, but that he would seek an occupation 
similar to that of his parent. 
In Figures 9 and 10, the occupation of the parents at the time of 
attendance is compared to the present occupation of the students. A direct 
correlation i!s present in both graphs. 
In Figure 9, the comparison is more pronounced. This graph 
represents those students in codes IV-1 and IV-2 (1$;t.udents occupation-­
unskilled and semi-skilled) compared with the parents in the similar codes 
III-1 and III-2. (parents occupation--unskilled and semi-skilled). 
Figure 10 is a comparison of the higher and more skilled 
occupational codes IV-3, IV-4, IV-5, and IV-6 (students occupation--skilled, 
highly skilled, professional and farming), compared to codes III-3, III-4, 
III-5, and III-6 (parents occupation--skilled, highly skilled, professional, 
and farming) • 


Another phase of the home situation as it influences success is 
the nature of the home itself. How much influence does a broken or 
29 
undesirable home have on success? The codes concerning the home situation 
are highly sub jective but may have a value in a partial solution to this 
question. 
The data in code V (home situation at the time of student's 
attendance) contains information concerning the home situation. Analysis 
of this data discloses that 66% of the total school population come from 
natural homes, 24. 5% from broken homes, and 9.5% from undesirable homes. 
In correlating the scholastic success with the type of home it was 
found that natural home students were the most consistant. The natural 
homes yielded 22.4% in the upper third, 22.2% in the middle one-third, and 
21.4% in the lower one-third.1 
Broken homes were less consistant but still showed little effect. 
The statistics for broken homes were: 8. 3% in the upper one-third, 6.7% 
in the middle one-third, and 9.5% in the lower one•third.
2 
Undesirable homes seem to have the most influence on scholastic 
success. The data on undesirable homes shows 1. 8% in the upper one-third, 
3 
3.3% in the middle one-third, and 4.4% in the lower one-third. 
Figure 11 is a comparison of the various home situations by class. 
A very definite trend toward more broken homes is apparent.
4 
1 
Procedural Interviews, December 1960 - December 1961. 
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Blementary Attendance Center 
The last facet of this problem to be discussed is the elementary 
education of the student. The variable influencing the student in this 
study concerning his elementary work is his elementary attendance center. 
The objective code I data reveals a picture of the over-all success of 
the student as related to his attendance center. 
The data illustrate� that Palmyra is the largest center. Of the 
total number of 388 graduates included in this study, 154 or 39.9% 
attended the Palmyra center. Modesto was second with 77 or 18.8%. 
Scottville ranked third with 73 students or 18.5% of the total. Hettick 
is the smallest center with only 53 graduates of 13.6%. Transfer students 
comprised 7.9% with 30 cases in evidence.
1 
Closer analysis of the numbers was necessary to uncover the real 
influencing factors here. Scholastic success can be defined in terms of 
class rank, when considering the influence actually exerted by the 
elementary center.2 
Analysis of the upper one-third by class rank makes the picture 
somewhat clearer. Palmyra,,with 39.9% of the total graduates, had only 
10.0% in the upper one-third.
3 
Modesto, with 18.8% of the total graduates, 
had 5.9% in the upper one-third. Scottville sent 18.5% of the total, with 
7.2% finishing in the upper one-third. Hettick, the smallest center with 
1Northwestern Community School permanent record file. 
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only 13.6% of the total placed 6.2% in the upper one-third. Of the 7.9% 
unclassified students, 2.6% were in the upper one•third.1 
In the middle one-third, Palmyra placed 14.2%, Modesto,7.0%, 
Scottville, 4.67., Hettick, 4.1%, and the unclassified students placed 
2 
2.9%. 
The lower one-third shows Palmyra with 15.2%, Modesto, 5.1%, 
Scottville, 8.0%, Hettick, 3.3%, and unclassified 2.6%.3 
The evidence here is strong enough to support two conclusions: 
l. Palmyra offered the least educational background of the 
attendance centers. 
2. Hettick offered the best educational opportunity of the 
attendance centers. 
l 
Northwestern Community School permanent record file. 
2 
Ibid. 
CHA'.FTER IV 
A SUMMARY AND CONCLUSIONS WITH RECOMMENDATIONS 
In order to consolidate the findings of this study, each of the 
original problems was first considered independently. After each has been 
considered in itself, the interrelationships should be clear. 
The first problem to be considered concerned the college preparatory 
curriculum• The statistics revealed that one out of every three students 
elected this course of study while only one out of ten entered college. 
The factor which was not taken into consideration was the over-all 
curriculum offered. In the first place, one unit of ma.thematics, one unit 
of science and at least three units of language arts were required. 
The required courses weight the data and cause a distortion. It 
is the author's conelusion that from the data contained in this paper, 
there was not enough evidence to support an affirmative answer to this 
question. 
The second question area deals with the interruption of a specific 
course pattern in order to take the United States history course. Again, 
one must consider the cultural value as opposed to the academic value of 
this course. The fact that this course is req�ired by state law also must 
be considered. The basic premise of the question was not aimed to contest 
these factors. In full realization of this, the question deals specifically 
with the more able students. The assumption being that the more able 
� 
students will 'continue their education, or at least have a better chance 
to continue. Here, the potential college student is the subject. If the 
student is obviously headed for college, he will be exposed to a similar 
course. This seems to be duplication. 
34 
Twenty-five cases were discovered in the upper one-third fitting 
this description. The impact of this figure is negligible when it is 
found that this number comprised about one-fourth of the upper one-third 
of all students. Compare this to the 10% who enter college and it becomes 
significant. 
An individual study of each of the students who entered college 
would be necessary in order to reach a definite conclusion. On this data 
alone, a case strong enough to merit further investigation is evident. 
An individual analysis of each student's permanent record who entered 
college would uncover the true answer. The natural outgrowth of this 
question would be a study of the degree of success in college of eacn of 
these students. 
When examining the area concerning the farming question, we can 
attack it more objectively. The variables are fewer and more objective 
data are available. The problems facing the young man who attempts to 
enter farming are well defined. Without outside financial aid and an inside 
track on some available land, the battle is hopeless. The problems facing 
him are insurmountable. 
A realistic, although not original conclusion, can be reached 
concerning this question. The high school agriculture program is being 
over-emphasized. A comparison of the ratio of parent-farmers to student­
farmers is definitely unfavorable. The alternate suggested here is more 
vocational trainlng in other areas. The people who come to school from 
the farm are not going to follow their parents into farming. The student's 
education must prepare him for other occupations. This gives rise to the 
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question--What other occupations will the graduates enter? In order to 
answer this question, an investigation of the specific students who 
comprise this sub-group is needed. These people will fill jobs in industry. 
The course offerings in this school, as in many others, are grossly 
inadequate. The money spent in the area of vocational agriculture could 
partially alleviate the situation. The author recognizes that cultural 
changes are lagging in relation to'the dynamics of our culture. In order 
to take a more realistic view of the situation, the culture lag will have 
to catch up. The school board still operates the school. The attitude 
that--what was good for me is good for my child--still prevails. 
The author recognizes the need for a supplementary program in 
. industrial education. The solution is far more difficult. Most of the 
students.will enter occupations falling into code II�l and II-2 (home 
economics and industrial arts), yet a provision is not made in the 
curriculum for these people. 
The partial answers to original questions reveal some evidence 
which seems to be basic to the study. Consideration must be given to the 
fact that the answers are not complete. There are too many variables 
operating directly upon all the questions to make a complete solution 
pQssible. Through the use of graphs, certain trends or patterns have given 
some indications toward a partial solution. Many questions related to 
this study are not defined at all. Indeed, an investigation into all the 
variables would be the subject for another complete paper. This paper, 
however, does unveil several of the basic factors pertaining to influences 
on students in this particular school district. 
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The next general conclusion for which there is enough evidence 
to make concerns the last of the initial questions. Is there any relation 
between scholastic ability •nd occupational success? The trends indicated 
in figures 3-4-5-6-7�8 seem to give a very definite answer to the 
affirmative. The fallacy of this answer is that it does not take into 
consideration the other influences upon the two factors in the question. 
First, scholastic ability was assumed to be present only in the upper one­
third by class rank. This does not make an allowance for those people 
who may have been superior in ability but did not apply it or work up to 
capacity. Secondly, the occupational codes which designated success, left 
a wide range. Success is a relative factor. The less talented student 
who works at an occupation at the limits of his ability may be considered 
as being successful. 
On the evidence onerchas, the more successful the student is in 
school, the better his chances are for a better occupation. This would 
indicate that the chances are greater that better students have more of a 
chance to acquire more material things in life. 
To more fully answer this question, one must consider the students• 
founda.tion in education. The foundation is formed in the elementary 
attendance center. Here, definite conclusions can be drawn. The limita­
tions of the study cause this phase to be relevant chiefly to the North­
western unit. Its iscibition d.'ictates the value of this information. . Some 
general conclusions concerning other similar districts may be drawn from 
this study. 
The conclusions we can reach concerning attendance centers are: 
1. Palmyra offers the student the least educational opportunity. 
2. Hettick ,pf fers the best opportunity. 
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Occupational Choice 
The last area of the home influence might be stated--Do students 
follow their parents into an occupation? The answer to this question is 
threefold. 
1. The people who come from the homes where the livelihood is 
acquired from a lower skilled occupation, do enter similar occupations. 
2. The more skilled parents lead their children into occupations 
equal or better to their own . 
3. Farmers cannot provide farming opportunities for their 
children. The child must seek an occupation other than farming. 
Diagnosis is not prevention. All the definitions of problem areas 
cannot alleviate the more pressing problems. The first step is diagnosis; 
this paper is a beginning. Only time will correlate the dynamics of the 
culture. 
APPENDIX A 
A YEAR BY YEAR ANALYSIS OF THE DATA 
YEAR 1949 Upper 1/3 Middle 1/3 Lower 1/3 
Number in Class 8 9 9 
HOME SITUATION 
Natural Homes 7 4 6 
Broken Homes 1 3 3 
Undesirable Homes 0 0 2 
ATTENDANCE CENTER 
Palmyra 2 1 6-
Modesto 3 3 l 
Scottville 3 2 2 
Hettick 0 1 0 
Unclassif'ied 0 1 l 
STUDENT OCCUPATIONS 
Unskilled 0 1 5 
Semi-skilled 1 3 3 
Skilled 2 2 2 
Highly skilled 0 l 0 
Professional 2 l 0 
'• 
College 0 0 0 
Decease d 1 0 0 
Faming 2 0 0 
Upper 1/3 Middle 1/3 Lower.1/3 
tpARENT OCCUPATIONS 
Unskilled 3 3 5 
Semi-skilled 0 2· Jr 
Skilled 2 0 0 
Hig;hly Skilled 0 0 0 
Professional 2 0 0 
Farming 1 4 0 
COURSES OF STUDY 
Home Economics 
Junita or more 0 1 0 
Less than 3 units 8 7 10 
Industrial Arts 
2 units or more 0 0 0 
Less  than 2 units 8 �a 10 ' 
Business Education 
2 units or more 5 2 3 
Less than 2 units 3 6 1 
Mathematics 
2 units or more 7 4 7 
Less than 2-units 1 4 3 
Science . 
2 units or more 5 5 9 
Less than 2 units 3 3 1 
Language Arts 
4 units or more 6 5 4 
Less  than 4 units 2 3 6 
YEAR 1950 Upper-1/3- Middl�. 1/3 Lower 1/3 -
Number in Class 
·- 1.3 13 15 
HOME SITUAT-ION 
Natural Homes 9 9 10 .. 
Broken Homes 4 4 2 
Undesirable Homes 0 0 3 
ATTENDANCE. CENTER 
Palnzyra 7 5 8 
Modesto 1 4 3 
Scottville l ] 0, 
. Hettick 3 1 0 
Unclassified 2 2 3 
STUDENT OCCUPATIONS 
Unskilled 2 4 4 
Semi-skilled u 4 2 
Skilled 2 4 5 
Highly skilled 0 l 2 
Professional 2 0 0 
College 0 0 0 
Deceased 0 0 2 
I 
Farming ); 0 Q, 
jlJ 
PARENT OCCUPATIONS 
Unskilled 
Semi-skilled 
Skilled 
Highly Skilled 
- -
Professional 
Fanning 
COURSES OF STUDY 
Home-Economics 
3 units or more 
Less than 3 units 
Industrial Arts 
2 units-or more 
Less than 2 units 
Business Education 
2 units or more 
Less than 2 units 
Mathematics 
2 units or more 
Less than 2 units 
Science -
2 units or more 
Less than 2 units 
Language Arts 
4 units-or more 
Less than 4 units 
Upper 1/3 
3 
5 
2 
0 
0 
3 
3 
10 
0 
13 
4 
9 
9 
4 
9 
4 
3 
10 
Middle 1/3 Lower 1/3 
l 1 
6 6. 
l 2 
0 1 
0 0 
5 5 
3 0 
10 15 
0 0 
13 15 
6 9 
7 6 
7 5 
6 10 
11 10 
2 5 
4 4 
�9 11 
YEAR 1951 . · ' 
Number in Class 
HOME SITUAT-ION 
Natural Homes 
Broken Homes 
.. 
Undesirable Homes 
ATTENDANCE CENTER 
Palmyra 
Modesto 
Scottville 
Hettick 
Unclassified 
STIJDENT-OCCUPATIONS 
Unskilled 
Semi-skilled 
Skilled-
Highly skilled 
. . 
Prof essio.nal 
College 
Deceased 
Farming 
Upper 1/3 
9 
6 
.3 
0 
4 
2 
0 
2 
l 
0 
5 
2 
1 
1 
0 
0 
0 
Middle 1/3 Lower 1/3 
9 � 9. 
7 1 
2 2 
0 0 
6 5 
] 0 
0 2 
2 l 
0 1 
2 0 
5 4 
0 4 
1 l 
1 0 
0 0 
0 0 
0 0 
j1 
Upper 1/3 Middle 1/3 Lower 1/3 
PARENT OCCUPATIONS 
Unskilled 1 3 3 
Semi-skilled 7 5 2 
Skilled 0 0 2 
Highly Skilled 0 0 0 
Professional 0 0 0 
Farming rt 1 2 
COURSES OF STUDY 
Home Economics 
3 units or more 2 1 2 
Less than 3.units 7 8 1 
Industrial Arts 
2 units or more 0 0 0 
Less than 2 units 9 9 9 
Business Education 
2 units or more 5 3 1 
Less than 2 units 4 6 8 
Mathematics 
.2 uni ts or more 5 4 4 
Less than 2 units 4 5 5 
Science 
2 units or more 3 4 4 
Less than 2 units 6 5 5 
Language Arts 
4 units or more 6 5 4 
Less than 4 units 3 4 5 
YEAR 1952 Upper 1/3 Middle 1/3 Lower 1/3 �-
Number in Class 10 10 11 
HOME SITUATION 
Natural Homes 7 8 10 
Broken Homes 2 2 1 
Undesirable Homes 1 0 0 
ATTENDANCE CENTER 
Palmyra 0 6 5 
Modesto 5 2 3 
Scottville l l 0 
Hettick 3 0 2 
Unclassified 1 l 1 
STUDENT OCCUPATIONS 
Unskilled 1 2 5 
Semi-skilled 4 1 3 
Skilled 1 2 2 
Highly skilled 1 5 1 
Professional· 3 0 0 
College 0 0 0 
Deceased 0 0 0 
Farming 0 0 0 
Upper 1/3 Middle 1/3 Lower 1/3 
PARENT OCCUPATIONS 
Unskilled 2 0 7 
Semi-skilled 6 3 2 
Skilled 0 1 0 
Highly Skilled 0 1 0 
Professional 0 0 0 
Farming 2 5 2 
COURSES OF STUDY 
Home -Economics 
3 units or more 0 2 2 
Less  than 3 units 10 8 9. 
. .  
Industrial Arts 
2 units - or more 0 0 0 
Less than 2 units 10 10 11 
Business Education 
2 units or more 1 7 2 
' 
Less than 2 units 9 3 9 
. .  
Mathematics 
2 units or more L. L. 2 
Less than 2 units 6 6 9 
Sciet;iee 
2 units or more 2 2 2 
less than 2 uni ts 8 8 9 
Language Arts 
4 units or more 4 4 7 
Less than L. units 6 6 L. 

YEAR 1954 
Number in Class 
HOME SITUA!J.!IGN 
Natural Homes 
- -
Broken Homes 
Undesirable Homes 
ATTENDANCE CENTER 
Pa�a 
Modesto 
Scottville 
Hettick 
Unclassified 
STUDENT OCCUPATIONS 
Unskilled 
Semi-skilled 
Skilled 
Highly skilled 
Professional 
C ollege 
Deceased 
Farming 
Upper 1/3 
13 
11 
2 
0 
5 
3 
4 
0 
1 
0 
0 
2, 
2 
4 
0 
0 
5 
Middle 1/3 Lower 1/3 
13 13 
8 9 
3 4 
2 .  0 
7 3 
2 4 
3 6 
0 0 
1 0 
1 1 
2 7 
6 4 
4 1 
0 0 
0 0 
0 0 
0 0 
PARENT OCCUPATIONS 
Unskilled 
Semi-skilled 
Skilled 
H-ighly Skilled 
Profe ssional 
Farming 
COURSES OF STUDY 
Home--Ec<momic s -
3 units or more 
Less than 3 units 
Industrial Arts 
2 units or more 
Less than 2 units 
Bus iness Education 
2 units or more 
Less than 2 units 
Mathematic s 
2 units or more 
Less than 2 units 
Se ienee 
2 uni ts or more 
Less than 2 units 
Language Arts 
4 units or more 
Less than 4 units 
Upper 1/3 
1 
0 
1 
0 
1 
10 
6 
7 
0 
13 
2 
11 
3 
10 
1 
6 
5 
8 
Middle 1/3 
2 
1 
0 
1 
0 
9 
6 
7 
0 
13 
1 
6 
2 
11 
8 
5 
4 
9 
Lower 1/3 
2 
5 
2 
0 
0 
4 
� 
11 
0 
13 
3 
10 
3 
10 
7 
6 
7 
6 
YEAR 1955 . .  Upper 1/3 Middle 1/3 Low�r 1/3 
Number in Class 8 8 10 
HOME SITUATION 
Natural Homes 5 6 8 
Broken Homes 2 1 l 
Undesirable Homes l l l 
ATTENDANCE CENTER 
Palmyra 0 3 4 
Modesto l 1 2 
Scott�lle 3 l 2 
Hetti�k 3 2 · l  
Unelasslfi�4 l l l 
STUDENT OCCUPATIONS 
Unskilled 2 1 2 
Semi-skilled 2 l 4 
Skilled 3 1 2 
Highly skilled 0 2 l 
Professional l 3 l 
College 0 0 0 
Deceased 0 0 0 
Farming 0 0 0 
) 5  
Upper · l/3 Middle 1/3 Lower· l/3 
PARENT OCCUPATIONS 
Unskilled 4 1 6 
Semi-skilled 2 1 1 
Skilled 0 1 0 
Htghly Skilled 0 1 0 
Prof'essional 0 1 l 
Farming 2 3 2 
COURSES OF STllDY 
Home F.conomics 
3 units or more 1 2 2 
Less than 3 units 1 6 8 
Industrial Arts 
2 units or more 0 0 0 
Less than 2 units 8 8 10 
.� J ' '( • • 
Business Education 
2 units or more 3 0 6 
· ·  Less than 2 units 5 8 4 
Mathematic s  
2 uni ts o r  more 3 2 1 
Less than 2 units 5 6 9 
Science 
2 uni ts or more 3 3 3 
Less than 2 units 5 5 7 
Language Arts 
4 uni ts or more 3 6 5 
Lese than 4 units s .. 2 5 
YEAR 1956. Upper 1/3 Middle 1/3 Lower l/l 
Number in Class 8 8 9 
HOME SITUATION 
Natural Homes 6 6 7 
Broken . Homes 2 l 1 
Undesirable Homes 0 l 1 
ATTENDANCE CENT.ER. 
Palleyra 2 3 5 
Modesto 1 3 2 
soottvtlle 4 1 2 
Hettick 0 1 0 
· Unclassified 1 0 0 
STUDENT OCCUPATIONS 
Unskilled 1 l 2 
Semi-skilled 0 1 1 
Skilled. 0 l 4 
Highly skilled 0 0 1 
Professional 5 2 1 
College 0 2 . Q  
Deceased 0 1 0 
Farming 2 0 0 
� 6  
Upper 1/3 Middle 1/3 Lower l/3 
PARENT OCCU}>ATIONS. 
Unskilled l l 2 
Semi-skilled 0 3 2 
Skilled o· 1 0 
Highly Skilled 0 0 0 
Professional 0 0 l 
Farming 7 3 4 
COURSES OF STUDY 
Home Economics 
3 uni ts or m·ore 1 2 0 
Less than 3 units 7 6 9 
Industrial Art.a 
2 units or more 0 0 0 
Less than 2 units 8 8 9 
Business Education 
2 units or more 1 2 4 
Less than 2 units , /· 7 6 5 
Mathematics 
2 units or more 2 3 3 
Less than ·2 units 6 5 •' ., 6 
Science 
2 uni ts or more 4 4 5 
Less than 2 units 4 4 4 
Language Arts 
4 units or more 3 1 3 
Less than 4 unlts 5 7 6 
YE.AR 1957 Upper 1/3 Middle 1/3 Lower 1/3 -
Number in Class 10 10 10 
HOME "SITUAT-ION 
Natural Homes 1 8 l -
Broken Homes l 2 6 
Undesirable Homes 2 0 3 
ATTENDANCE CENTER 
Palmyra 3 3 4 
Modesto 2 3 1 
� 
· Scottville 3 4 4 
Hettick 1 0 1 
Unclassified 1 0 0 
STUDENT OCCUPATIONS 
Unskilled 0 2 l 
Semi-skilled 3 l 5 
Skilled. � .  4 1 
Hi�hly ski�led 2 2 3 
Profess ional 3 0 0 
College- 0 1 0 
Deceased 0 0 0 
Farming 0 0 0 
5� 
Upper 1/3 Middle 1/3 Lower 1/3 
PARENT OCCUPATIONS 
Unskilled 1 3 0 
Semi-skilled 3 2 6 
Skilled 0 1 2 
Highly Skilled 0 1 0 
Professional 0 0 0 
Farming 6 3 2 
COURSES OF STUDY 
Home Economics 
3 units or more 4 1 0 . .  
Less than 3 units 6 9 10 
Industrial Arts 
2 units - or more 0 0 0 
Less than 2 units 10 10 10 
Business Education 
2 units or more 3 1 2 
Less than 2 units 1 9 8 
Mathematics 
2 units or more 4 4 6 
Less than 2 units 6 6 4 
Science 
2 units or more 2 4 1 
Less than 2 units 8 6 3 
Language Arts 
4 uni ts or more 4 4 1 
Less than 4 units 6 6 9 
YEAR 1958 Upper 1/3· Mtddle 1/3 Lower 1/3 -
Number in Class 10 10 12 
HOME SITUATION 
Natural Homes 7 6 9 
Broken Homes 3 '  2 2 
Undesirable Homes 0 2 1 
ATTENDANCE CENTER 
.. 
Palmyra 7 3 3 
Modesto 1 1 3 
Scottville 0 1 3 
Hettick ' 1 4 3' 
'-· ' t 
Unclaeeif1�d t 1 :o 
STUDENT OCCUPATIONS 
Urisk�lled 0 l 1 
Semi-sk�lled 0 4 2 
Skilled 1 3 3 
Highly skilled 3 1 5 
Professional 0 0 0 
College 6 1 l 
Deceased 0 0 0 
Farming 0 0 0 

Upper 1/3 Middle 1/3 Lower 1/3 
PARENT OCCUPATIONS 
Unskilled l 2 3 
Semi-skilled 2 5 4 
Skilled 2 l 2 
H-ighly Skilled 2 2 0 
Professional 1 0 0 
Farming 4 2 l 
CGURSES OF STUDY 
Home--Economic s -
3 units or more 2 2 0 
Less than 3 units 10 10 10 
Industrial Arts 
2 units . or more 2 12 3 
Less than 2 units 10 0 7 
Business Education 
-2 uni ts or more 0 3 3 
Less than 2 units 12 9 7 
Mathematics 
2 units or more 3 3 3 
Less than 2 units 9 9 T, 
Science 
2 units or more 7 9 6 
Less than 2 units 5 3 4 
Language Arts 
4 units . or more 7 7 4 
Less than 4 units 5 5 6 
YEAR 1960 Upper 1/3 Middle 1/3 Lower 1/3 
-
Number in C lass 14 14 15 
HOME SITDATION 
Natural Homes 9 9 8 
Broken Homes 4 2 4 
Undesirable Homes 1 3 3 
ATTENDANCE CENTER 
Palmyra 5 7 7 
Mode sto 2 5 l 
SCottvtlle .3 0 . 3 
Hettick 4 1 3 
Unclasstfied 0 1 1 
STUDENT OCCUPATIONS 
Unskilled 1 1 8 
Semi-skilled 2 u 1 
Skilled > 4 0 
Highly skilled 0 
\ ,  
2 5 
Prof essiona.l 0 3 0 
College 6 0 1 
Deceased 0 0 0 
Farming 0 0 · o  
&o 
Upper l/3 Middle 1/3 Lower l/J 
PARENT OCCUPATIONS 
Unskilled 5 2 5. 
Semi.:.skilled l 5 4 
Skilled 9 4 l 
Highly Skilled l 0 2 
Professional 0 0 0 
Farming 7 3 3 
COURSES OF STUDY 
Home Economics 
3 units or more 1 2 l 
Less ·t;han 3 units 13 12 14 
Industrial Arts 
2 units or more 0 2 2 
Less than 2 units 14 12 13 
Business Education 
2 units or more 2 6 3 
Less than 2 units 12 8 12 
Mathematics 
2 units or more 3 7 8 
Less than 2 units 11 7 7 
Science 
2 units or more 3 8 13 
Less than 2 units 11 6 2 
Language Arts 
4 units or more 10 9 6 
Less than 4 uni ts 4 5 9 
